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Abstract

Learning in a digital environment can be challenging for students with attention deficit
hyperactivity disorder (ADHD). A previous study on digital text comprehension, conducted
in conditions that favor good self-monitoring skills, found comprehension differences
between higher-education students with and without ADHD, but only for digitally-displayed
texts. The current study examined a possible role for cognitive flexibility and sustained
attention in these differences. Higher-education students (48 with ADHD and 98 matched
controls) read an expository text in print or digital format without time constrains, then they
predicted their success on a subsequent comprehension test (metacognitive-monitoring), and
then completed the test. Sustained attention and cognitive flexibility were assessed. In the
digital format, reading comprehension and monitoring scores were significantly lower in the
ADHD group relative to the control group. In the printed format, the ADHD group invested
more time in learning, as compared to controls, and there were no differences in reading
comprehension or monitoring. As expected, the ADHD group had significant deficits in
sustained attention and cognitive flexibility relative to controls. A moderated mediation
model showed that these deficits fully mediated group differences in reading comprehension,
while text format moderated the effect of sustained attention on comprehension. Namely,
poor sustained attention impaired comprehension of the digital text but not that of the printed
text. These findings indicate that learning from digital text is challenging for students with a
deficit in sustaining attention. Moreover, conditions that allow self-regulation of learning
may exacerbate differences in scholastic achievements between students with and without
ADHD.

Keywords: ADHD, reading comprehension, digital environment, sustained attention,
cognitive flexibility.
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DY2'YNN MY YWY DNMIN NN N YNNIV IPNNN .DOTIN VNN LOPL NTNYI KD TN
ADHD Dy 48) DYOITIVD .NON DDTIND ,TYHNND 2WP) DDV MYIN) - DODOUINP
1121 1N2H2192P7W TN NN IND TN IDVINT IN DTN VNN VOPY INIP (MNP 98-)
MIAYNMNHD MPLN MYSNRI IDIN TODOVINP NIV TYHNNND VP .JNANN DY PN
17182 0519 PN ADHD-N NP YW MIANN 90 XIPIN NN NPN POUMNTN VNP2
29 93 NYPwn ADHD-N N¥IIP ,09TINN VNN .NANPIIN NXAPD INNYNL NIMYNDYN
21989 71093 IN KIPIN NN DIDTIN INNND) RO NNPYAN NXAPY DN NN N
NNNYN NYONNP MYINIA) TYHNNN WP DINMIYHYN DXO0N NNNIN ADHD-N N8P
DYYTANN NN XYM J9INT D¥INNN NIN OII0NY NRIN YMNND TN DN .NNPIAN NXAPY
, 1919570 DY TYNRNNN AVPN NYOYN NN 1NN VHNN DRI, MXIAPN P2 XIPIN NN
NON DIRNND .DITIN LOPL MIANA KD TX POVIT VOPL MIANA YIS VP YD PVIPN
NN NNDNNRND OLVLIPT VOPV NTND ,NTNHT HY IIKXY MO DIIVANNDT DININT D DIVWINN

.ADHD X59) 0y DY0ITIVD P2 OO 71D DY PINND N TYNRNNN AWPN

DDOLINP MYWN) ,TYNNN WP ,7PYVIIT N30 ,XIPIN MaN ,ADHD :nnan mosn
NN

NIVT N2V NTINTN MU XIPIN NN

012N (DM IN INPYT ,HUNY) LOPOLN 223370 NN DI OINNIPN 12 25N TPONN NN NXIPIN NN
(Kintsch, 1988) y7°1 H¥ Y0379 YINVIN DTN N¥Y NIVNI XY DNYY OTIPN YUY DNNY a5 D12
NN DY2YIYN DYDY NV DY TYUNRNN TPONN YNINND NP TONNI,0)DVINP-NVN DO TIN5
Dunlosky &) NVIVON NN T IRSPN T DY, NTNHYI DV 1T NOIYN DDA DY) DMIAN NI
TND OMYNYN NIM (Veenman et al., 2006) 17097 DY 2NXY MO WINND Nt TONN (Thiede, 2013
.(Lindstrom et al., 2019) NM2XN NYOWNA TNNA MNTPRN NNISND

1INV D27 OMIPNN POIN,VIN NMAN NYIYN HPII NRIIND,DMHVINT DOVDPVI 1NN VIDIYN
NINIANND THOVINT N2X2D NTIOY KNI .N2 DIDNION DXIDHNNN RIPIN 12N DY DPTHN NYOWN NN
N9 XY 0T NNSPNA,MNDINA ,(Chen & Lin, 2014) 127 THIND WP 2100 DY NYPNN 222009 D0yl
NYNAY ¥INY MIYY DY VPN NTNY ,MINRNNA .(Daniel & Woody, 2013) 99NN ¥ >NLY T1Y)
Ackerman &) NAPIN MIANA DT NTNON I NV MNS NVIYY TON NIRNINDY MANN NVMI
SV MIND NYAVN TN NHNYN DX DDYN NON OONSNN .(Goldsmith, 2011; Ackerman & Lauterman, 2012
NN DY HINNY MO AWPA OOYP OY MITTINNNND NPDIIIN DY DD T VNN DXVOPV

ADHD oy 0°0ynvo

o>*77MNN (ADHD, Attention Deficit Hyperactivity Disorder) N12°0pPNI97) AWP NYI190 DY DYOITIVD
Weyandt et al.,) D*T199101 NPWN 030110 OIYOINY 12N 127D DIRNNN NNY MDMN-) WP »Yp oY
DXNINA TNPNA )T MOIVIIN DY NTNON NI DY NYAWN MINDNIVN T NN 1IN 3190 (2013
TION DY NNY MOIMNA TN 1N NMN NYIVNN MYIT NN DINTHIN

ADHD x5 DY DVITIVD DV XIPIN NMAN NN NPTA (Ben-Yehudah & Brann, 2019) o7 9pnna
AT MIMNDH MIORY IN DTN IO NN KOD ,IIDI) ATMNION DY MINY MO DWW THN OININI
P2 XIPIN NN OMIYIN DX NI TIN NON DININA YVINT LOPLN NNV ININ DIRNNNN (MNP
D20 NING DNV IPWN NMIANN IX 10 NINS NIV’ ADHD-N N¥IAP YVINTN DTN, 0I92 . MINIAPN
02’5112 050N DY DNMIN NX )INAD YPP2 INDNN IPNNN .NNPIAN NP NMIYD RIPIN NN NN
OND ODTIND ,XIPIN NH2NA O NWP) ADHD DY DIWIN 2792 DINID) TWUN , D100

NIPIN NIANY VAP MDY, TUNRNN AVP

DYDYV MHAN 0NN TNXY NIVPN NN L(TYUNRNN AWP) Y3 THIND AWp YW 1dIpy NNT 9DYY NN
YNAT TN NIVN YN NXNNND 512100 DMWY VP OPIND .LDPLN Y2291 DY MM NN’ O NYPN
AYPN YPIMNI )9 D (Smallwood et al., 2007) 19¢ NPLITMPAY LOPLN DY IIRVINN DTN NP2 POINA
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MYPN YVIMNP DN MIXPY NTNY M0 (Debettencourt et al., 2017) VOPYL NIY NI DOYND
DN 292 DX TYNNN AVPa DODNY NN .(Caggiano & Parasuraman, 2004) 2wpn MY Dy
1 DIVOINRY WYY 1) (Avisar & Shalev, 2011; Gmehlin et al., 2016; Tucha et al., 2015) ADHD oy
VNN TIINVOPYL DY DTN 1D, MNDINI YDVINP DN DI NP NTIRYININT THNI DY MIN
SOVNT

Y N NINNPN NN MIANN NV LOPLN DY SVITMP POVIN DTN NI NIVNY NI NN
M) .(Kendeou et al., 2014) PO »ONNYY LOPLA DMIOI DIRVYNY TINM ,AYPN PINWYN
DTN NPHIVIVON 122 197,07 NNPYT,NIWN YIIYN P2 VPN NN 2YNY NN NONY VMNP
N3) 0292 (Follmer, 2018; Kieffer et al., 2013) awp »aARWN HY N IRSPN NIYOND NNV
NNYDY NOY NPNHDIHD TIT NNDINND 12YN ,PY 19INT XIPIN MAND NNIN NOYOVINPN MDY
0’1579 DXVDPYVI 1 TRV TNPHNI NITIII MDVLINPN MYIIIN 7D XXM TY .(Georgiou & Das, 2018)
MY DIDN .OMNTPR DYOOPL NENTD ,(Follmer & Sperling, 2018) PO 0NN NP DV NTY
Halleland et al., 2012; Holst & Thorell, 2017; Luna-Rodriguez) ADHD Dy D>1))292 IR¥D) NPVIMNPN
WP XYY NIPIN N3N NON DYODN WHD DN DYNTPNR DXVDPL NIYY WY 11 (et al., 2018
LODPLN ANIN 12 VHNSY

MNINN IPHNN

MNINA NIPIN AN 129 (ADHD) N1YVPRINM 2WPA NYI9N A DIYPN NN NN N2 PNDDN 1PN

: MIYYN SNV IPT IPNNN NN .PDOINP MWD TYWRNN WP (09T Y9001 T) DNY DTN

M¥IAPN P2 XIPIN NN D9 TAND AN DN IHPDYINP MWIN Twnnn avp .1

75 ,NIPIN MANY TYRNHND 2WPN NN 5Y 1NN LPON P (DTN PYVPT) LOPLN YW VRN .2
AN PMYRYN TPAN INYOWN Y9001 TN VNIV

noy

oannvn

970 .NNMP*2 M ADHD Yv miNaN oy 48 02NN NYNI ININD DOVITIVD 146 PN APNNN dONNYN
NNIP MPY XYY, DN NAY 1XI2Y 712YT PN DXANNWNN .DOWI 1M 012 50 ,(3.5 N770) 25.4 1PN yINNN
MYNY) TYNNA DOXONNIN YPIN 2N 991 NNPXAN NNAPY ADHD-N N¥IP 2 5720 7PN KXY LPONT IN

VPN Y1912 2H19VY MNTIN NN BP2 VY XY INNN ADHD Dy Dannwn (VI

oYY

79297 19T HRYPNY 9109 ,N1AN

=27 MYRY 10 DY 1Y 1910 INKRDY DD 1200 TN YT VOPL INIP DXANNWNN XIPIN NIAN NOVNI
Ackerman & Goldsmith,) 92y2 NOPIN NSVNN .OMPPY THD R LOPLNIVI (PO 5 ,NPOINY 5) NP2
DNNNNI NN M9 OINT MDWN XRYNI LOPY VDR ONNNN .(2011; Ackerman & Lauterman, 2012
MM 12 571 ,David VNS : DITINNY YIVINTN ININ NNT TN VOPLN XY . DINIV DIDPL XYM
NTNION YITY PNPD .19 ST AWNN Ton 223 DY ,Adobe Reader MyDIN2 3¥IN LOPLN YOVIPTN ININA 919D
1320 MORY DY MIYD 0NN IDIND NN D210 ONY IWNPY TY TINDD INNN DANNVNN ,Dann N
1NN 1DAP> DNIIWNOY SN NN AN DXANNWNN NTINON DY DDA DY THD R LOPLN IYND
NIV ,DPIN NOVN PT-DY TTNHI MIAND NIV .TNN MDWNT NN ST HY NTTNI NIPIN NN .MIANN
TI02) I PNV IVHWYN NI PPN TN SN IVDPY PXD 1DAPIY 1IN DANNYNNY 11N P 9N

L0DPOVN NTNROD YIPINY 1IN TT2) 1915 (210 NN

TUnN AVp

(CCPT, Conjunctive Continuous Performance Task) nawvinmn mmin 150N NI N1 JUHNN WP
20)NY DXONNWNN HY) YN NN DXADWNN DY D) IINITIN 19INI D8I NYVNA (Tsal et al., 2005)



¥27 M- v nacty

NN MANNN 2T DY )PNN N1V NIN (Task score) NIV PN .NIVNN NIV P NIVIRD NN
N1 NP W T INY DO N3 TTNA DIWNY DI IO YN NIANNN IO PINND GNNYHN HY
303 TNIND NDVN AYPN NV

NVINP MY

N9VNa (Meiran, 1996) (Task Switching) NIYMMHD TPNITN NOVN NNRY2 NTTH) NMDVLINP ML)
VATV DIDWN NDY 197 Y910 TYN 5 295 .(2X2 NIV YNITN M) YW 1M DY M1PNN DOVONNI
N0 NAONN NWITI BN OXTYN PA (Switch cost) NAONTIN MLY PN NNINND TTHN .O2IN IN PPN DIPN)
PYTN NANNN Y2 AWNNNN Bin scoring method -5y avin T1HN .NA9NN NXID NYN PV VIYWYN
DYTYNA NANNN DT YXIIHDN NN VINW MY W 12 TYNI NANNN 31 13 NVOIWA .(Hughes et al., 2014)
MY DAPYHN DM DXIIYY T2 ,NNIT 10 DY 0902 DITION DXYAPNNY DOWINN PY PN D2
99 NN ON20 TN MVTN DTPN DITYNN 9901 DY NDAONHD 15710 NYVLNA VXN LN MNS MDVINP
NAND GPYN 112X Y9I0 N, TO .DNY NIWN D NIAY MTIPI 20 DD NT XY IDAPNNY DN
NDINNN DIPY PR DN DITYS NMIYY VIPYN ND MHINWH DN DITYSI MIT MINIY INA TN TPOIN

.(Hughes et al., 2014) n2nnn 13 5y P9 0D1IND T1HN 1N MV N 110 YW 9nm

Y9 2IONY

ARQ, Adult Reading) ©>1)205 NNIP YTIPON DY MIXY MPT NIRY N : YPI ININRY NIV INDD DONNYNON
9510 WONwN (Ben-Yehudah & Gilutz, 2018) mn>1ay NoM2a (Snowling et al., 2012) (Questionnaire
2.0 NMOYY IN DMNY 09 9I1P2 RIPY SVIP OWND ANAIPM NOWN DYP NIMINY MTNY MON»NN
DMOVMT DXPYINI YIDY INDY MPTN L (NDIVN TN ,5)) 295 ¥PI : DY MORY 151 297MINT NINRY
VNN NN DANNWNN IRV G0N .LOPLN XYN2 DTIP YT (Ben-Yehudah & Eshet-Alkalai, 2018)

.DVOPL TINYY DX TYN ON

790

22PNV T2 20007 IN DTN VNN VOPL NTIY : DONINNN TAND MNXIPN JOIND INPIN DXANNYNN
N2 TIVI IPNNN (MNP I ADHD) NP (DT IN TVMT) VNN HONNAP-P2 2X2 IPNN TIVD
-MIYIN) LN AP T2 MDVN YIIN IHYN DXONNWNN DI .OXONNYN NINNY TY DY MNP DXIVNN
NPDIN NNMN D9INNT NORY .- .INIPOITIPON NONY T, TVNNN-1VP ), XIPIN-MAN .2 ,1d0NINP

ANIPIN NN NHVLN INKD NPNVTIN NINP

INSIN

DIMINAN DY VNN NYOYN

YA (MIANN NV) DPON NNV ,RIPIN MIAN NRNYNY ,0MION YND DMXNTNHY t 2NN DY NITO NI
,DOVINN NPNN 1 1YV (DTN OYVINT) VPN YOI MNAPN PNV P L(NTNION DY NVIOY) NTNION
PN HITVIT VOPLVN NTNYIY IR NYAVN .VNNOY ONNND TTH IO NIY t 2NN NMINHIM PN NPYLD
AN N2HA MINS NNONN ADHD-N N¥IAP 9190 NN XIPIN AN MNIAPN P2 DOPNIN DDTIN
NPAN NXAPY INNWNA (p =.003) XNMIVHYN 19IN 1M NN DDV 91O 1MV (p =.003) RIPIN
N2 DOTIN VOPLN DTNV, NNT NMVD .MXAPN PNV P2 NTNIDN DT DODTIN PN KD YOVINTN VNN
ADHD-N N¥1APY RSN TN .(p =.96) Y192 (p =.62) RIPIN 12N MXIAPN 12 DONMIYHWND DIJTIN INSD)

.(p =.009 ) NMP>aN NXAPY IXNYNA NTHYA TN 27 AT NYPYN
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ONNNA NNP*am ADHD N n¥ap y»a nNd N 515 ML ,NIPIN NI2N2 oYvTan .1 nYav
.0NNSY
09NN Y9199 VPN
nMp’a | ADHD M2 | ADHD
nYap
m=50) | (n=27) (n=48) | (n=21)
t ynan ysmwp | yswp t yhan ysmwp | ysmp
oo | mvo* mvY* | IVD*
(Opn wn wn wn
t(75)=.5,p=.62 75.36 73.44 | t(67)=3.11,p=.003 76.9 63.2 NYPIN AN
(15.34) (17.6) (14.08) | (21.7) (0PMNN)
t(75) =-.05, p=.96 8.00 8.15 | t(67) =-3.11, p =.003 7.7 21.00 5195 0N
(1422) | (20.33) (12.23) | (23.1) (PMINN)
t(75) =-2.67, p =.009 11.72 14.44 | t(67)=-1.30,p =9 12.33 12.48 7N
(3.77) (4.80) (03.54) | (5.44) (Mp1)

IPNNH MIYYH NPrTa

MWD TYRNNIN AWPN DY TIPNN NIYYN OY TN XIPIN NN DY SNNIAPN THYN NYIVD NN 1IN ¥
Process macro 9¥ 14 5710 MYSNNI 1MNND TN 571N 2WIN 00NN Y JNNNN DPINT NPDVINPN
STINN D10 ,2 N2V NN RONN DTN DY DI1VLDVVLON DN MNNN .(Hayes, 2017) SPSS-2
19N INM

R2=.08, ,(al 2°1) TYNNNN AYPN DY INMYHRYN DPVDIVVD NYOWN NXIAPY 3 NNIY NMINXIND NPYTAN
,32 100 .NMPAN NNAPY DN AVPN NDOWA 27 OWIp PN ADHD-N nsapy F (1,144) = 12.76, p <.001
R2=.08, F (1,144) = 12.55, p ,(a2 2>m3) 1OMNPN MDD DY THIMYNYN MIVDIVLD NYOWN NXIAPO
DMPXaN NXAPY INNYNA N NYVNPI NNYPNN ADHD-N n¥11p .<.001

NMOYY T3 ,(b1 25M) XIPIN MIAN DY IMYNYN NIDOOYW NYIWN TYNRNNN AWPN NDIDDY NXN) ,qON2
DOWAYN MDVLINPN MYONIT DOYP ,NNYT 19IN .NIPIN NN NDPY NDMIN WP TNV Hvipa
NTPY NN OOVINY PA NAYNN YNID HWIP NMOYY T ,(b2 25NI) XIPIN NN DY NYID IIMYNYN
TPMYHYN NN KD (¢ 2ONI) XIPIN NN DY NP DY NP NYIVNNY 1IN0 21WN .XIPIN M2
R?=.04, F (1,144) = 5.93, p=.02 ,7omynwn nn»n (c 2503) N¥1IPN SW NY91DN NYawnn 199N

2N YY NNIAPN NYAYN NN DIONNND NPDOUINP MY TYNNN 2UP 2D WSN NT NMIRIN DIOT
WAYNI N8N NOW (PHVINT ,09TIN) VHNIN NYOVYN DY NIPA TIN IVAPNN MINSIND .NDN 19INI NI
.NIPIN NN DY PY 19INA

P2 INNNIY TPMYNUNT TPXPRIVIND IYAWNN NI1A5N JD 2D NNYYN NPIPOYN MYaVnn Np>Ta
MY P2 MIPRIVIRN . AR?=.03, F(1,139)=5.70, p=.02 ,X1731 NI2N SY TWRNNN WP VRNON
AR?=.002, F(1,139)=.36, p=.55 ,X77310 732N Y¥ >MYNYN X13N5 IRINI XY 0NND MIDVINPN

NMYY DITINN VNN RIPIN NIAN DY TYHRNNN IYPN DY (DIVA NDYW) ANMNN MYIVNN NN
NIPIN MIAN DY DLW NYAUN ¥ TUNNN AUP NNDOWIA IR NN IPNNRT OININD D NIRIND )ODVINTN
DTN VPN XD TN ,b=-272.19, 5¢=77.75, p =-.60, p=.001,95% CI [-425.92, -118.46] ¥20>»> TN VNN
Sy TYNNNN AVPN NYIVN NR 1NN 2 IPN .b=-60.95, se=44.37, f=-.13, p=.17, 95% CI [-148.68, 26.78]
D0 NMIYY DATIND VNN RIPIN NN




¥29 M- 9, a Ty

AN MVINP ML), TYNRNND AWP DY VPN NP DV TIPRIVINI NPT MYIVN .2 AYaV

NIPIN
AP :MYN HNYA NINYN
95% CI p value p b(se) NHN MINYN
[-12.89, -1.34] .02 -20 -7.11 (2.92) (c 2>1)) XIPIN MAN
[.01,.04] <.001 29 .02(.01) (al 2>1) TUNNN WP
[31.25, 110.13] <.001 28 70.69(19.95) (a2 1) IPDVINP MV
NP 1320 9N NINYn
95% CI p value p b(se) YN INYa NINYN
[-7.38, 4.07] 57 -.05 -1.66 (2.90) (' M) NP
[-247.99, -73.58] <.001 -36 | -160.78 (44.11) (bl >m)) TwnRnN 2Wp
[-.06, -.02] .002 -28 -.04 (.01) (b2 2>M3) THPLINP M)
[-9.68, .80] .10 13 -4.44 (2.65) VNN
[-386.13, -36.35] .02 -23 | -211.24(88.45) VNN * TYHNN WP
[-.03,.06] 55 .05 01(.02) VN * MPDVINP MN)

.0-5 NMP*aM 1-5 NTNP ADHD -0 N¥AP N3P M9M >nvan mnwnn Ny .1
.0- DITIM 1-3 TP Y9V TN VXN ,ONND NN SNYIN MNYHN NIY .2

[ """ aLG? niwrna 1

[ T J

fi=—05

p= A3 =
IR e A
x
- v * vopun UMD DO VIR
70 qwnnn N2 017 TIYna

#x 0 < 001, * p<.01,*p<.05

S¥ TN NIYWN DX KIPIN TN 5Y SNIIAPN THYN IYIWN NN PINN M0 IvN Tn - .1 PN
VOPLN LHNY SV INPHN PPANT DY NPDVINPN MOIMN TYHNHI WP
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TUNNN WP

NIPIN MM HY LOPOLN HW VNN TYWNRNHN AYPN P2 TPEPRIVIND NYAUN .2 9N

"1

DXVITILDY NXNYNA ADHD-N DY DXOITIVDN DEN NIV NINGD NNNND) YHVINT LOPL DY RIPIN MIAN
91’ PNV POXNN ADHD-N NP DY NTNON 910 YOVINTH VNN D KNI ,90N2 .ADHD NOD
910321 XIPIN NN MXIAPN P2 DIDTAN INSNDI XY, ANT NMIYY DSTIND VNN .NNPYAN NP NNIWD
DINYNN .NNPYAN NIAPY IRNYNA DTN 9N 29 Y93 NYPYN ADHD-N NP 1Y VNN .ATNION
DYOOPL NV VIVYW TN (Ben-Yehudah & Brann, 2019) DTIP 9NN SW DIXRNNNN AR DIRNWND YN
DMWY

NANIN L, NNPEAN NNIAPY INNYNL , ADHD-N NP )PTIY DMODVOINPN DYNND ON»NNA
T2 9 MO0 OINTY DINNIN NON DINSND .NPDVINP MYINIDY TYNHNN WP D1MYHYH DYI0N
Avisar & Shalev, 2011; Gmehlin et al.,) 2% TNINY 2¥p YO DWpnn ADHD DY DXM20n0 NIy
Halleland et al., 2012; Holst & Thorell,) 7172>0DoP MYMIX2 ©X20N ONY WM ,(2016; Tucha et al., 2015
.(2017; Luna-Rodriguez et al., 2018

W, ANYNIN IPNNN NIYYND 10NN DININNAN JMNHD TINN STIN MYSNNI IPTI) 9PNNRN MIYYn
MNP ONY P RIPIN NN HOYTAN NN NN 19INT 19PN NYDVINPN MY TYHRNNN AWPA DXIDN
SV SOUIIMP ONRLIN DTN NMIIY YR SARYN MNP IMMYD NN NMINT MIMIN NIN NINNIN
.(Follmer, 2018) vopLN

TYNNNN VPN NMINN NN NI VOPLN VNI D ,NMIVYN IPNNN NIYWN D) 190N DTN INSNHN
TIVPN TYRNNN AWPNY KD YDV TH VNN PI I .NIPIN MIAN YY NXIAPN NYOWN NN TIPNY
ANYNN YDVINPN DMIYN NXIN DT X¥NPNY YIWIN 12070 .MNIAPN PNV P2 NIPIN MIAN2 DY TaNN NN
DY) DXNPN ,DMNIN DYVOPL NNIP A .(Delgado et al., 2018) DMHVINT DLVLOPLVH NTNY2
YO NI YNAD MY YDVINP DN .(Reynolds, 2000) D»OID2 MHAN YIPONNA AWP YAINYN WPWND
NN NN AN PMIYHYNN NI ,XNONN NDMN ONINIY IR .(Caggiano & Parasuraman, 2004) 2vp
JURI 191N DNOY aWpn NOY NYI15W ADHD-N by DY0ITIVDN YW XN

DXIPNN DT NN RYY PYIN ANPA N0 MIVON SNONN IPNNA NTNON MNINY 1Y DVWO 1WN
9813 XY DOTIND VPN NNIWWNY 135 .(Sweller & Paas, 2017) ¥220NP DX NINY AT NYNY DININ
,INT NNYD .ADHD K991 DY DXOITIVDN MYINII 132 DDTIN INYD) NI NNHRNNA O MYNYN YX00NP DN
PIT TNND VPN DOV DY NYPH TV ,INY SMYNYN YDOUMINP DMY NINY MOVINTN NTNYN N0
.(Chen & Lin, 2014; Delgado et al., 2018)

NN NYYN HOVINTN NDADI NTNID YD NI YNNIV VRNON YV NN PPINY GO 120N
N0V Y92 Y9N L(Sidi et al., 2017) 92NN YW YNVLIY TIDYD INHOVND ONMIY DXINID MV
Annisette &) WP ANWN DY OO NYPYN TN TN S1NIN NYAPY NIWP) MOVINTN NTNION



v31 -2 v, aty

1V NYNNIDN ©¥2115 ADHD Dy DOYOITIVD YSN DTN MOM-) Awpn »Yp .(Lafreniere, 2017
Lasky) N12>200 YNINY 9N YT T IODIOIN Q0N .(Simon-Dack et al., 2016) Y710 S¥ )NLY TIdYO
MIVY YNLY TIDYY MDIDIN DNMVI NHVITN N2V IV (et al., 2016; Sonuga-Barke & Coghill, 2014
AN DY PMIYN TIDY NYINT NYLNNIVY R DY ,DNNY

DN 0N ADHD K55 DY0ITIVD 112 177992 191 MND NNIN NN DWpwHn ADHD DYy DXVITIVD TWRD
ADHD by ©0nn DXOVITVD AWpn »Yp DY MNad »715 (Lindstrom et al., 2019) N7 NNINI DXNOONN
NNSN PN (Kaminski et al., 2006) ADHD N95 DXOITIVDN 1N 27 NTNY JHT ,MI7 DXNYD DOWPWUNI
,A0N2 OYVLIPTI NI DTN VNN Y HOININD P YAN ,NTNYIIWPYNIY DI MINIAPN P2 OMYHYN 5 T7an
OYT7H2 NNPXAN NP NNV NN KD NTNRY N1 29 19T NYPYnY ADHD-N N¥AP 097NN VNN
.NIPIN NI DTNION NV DY

VNN PHVINTN VNN MXAPN P2 NXIPIN NN DOITANN NN NIPN NDDVINPN MYIIN
) IR L(VDPVL NNIPN JIT2 NN MORY KOO AT NYN RID) YNONN IPNNN ININA .DITINN
VYN .NDWYN IIYN IN NPIVIVOR ,NNVPYI P2 VPN NIYN DY NYID WAWN 1PN ISV TN VPN
MY TONN YY DY IS IIN T NTNHY INY 27 131 WY ADHD-N DY DXOITIVDN , NNNRD ,0ITINN
.(Kaminski et al., 2006) 1>2>0NPN

THYD L NNT DYDY OINDD VOPYL DY MAN N2 DY IPNNY TOD 1Y OWO 1IN ,NT Oy T
NMY NTNY MII02 DHPINNN DNION P WP NIIYN DY NP 1M DO NYIAT LOPVLIYNI
DVNPN MYWIIN OV IMINN )30 .(Eshet-Alkalai, & Geri, 2010; Paas & van Merriénboer, 2020)
LODPVLIPNIN NN ANV TPMYNPYN NPND VY MIAND

DY DXVITIVD ,NTINIYN DY INNY NIDMY DIIVONNDN DININD P DIWISND SNONN IPNNN INRNNDND , DI
VNNV, NNT NVIWYY .NYIN XD DTN VOPL MIANY T TYHINNN WP DOYP DY MNSD 0NON8N ADHD
NI YOVINTN VNN P D NN ,GONI .NYIN NIPIN NIAM NIND NN NN TONN YI0INTN
29 MDYN NNPPPY NN .VDPL DY NN MNP P2 DOYTIND NN NONNND YIT TNINRD WP MWD
2N SY NV MTTIVHD GRY YT TNIRD AYPN NDY DY MUPN INPRY NPOVIPT NTND M0 1INV
NN

mrn
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