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Abstract 

The research investigated the correlation between teachers' participation in social networks 
and their attitudes concerning the contribution of social networks' use to teaching and 
learning processes. The research population included 201 teachers from elementary and high 
schools throughout Israel. Data was derived from an online questionnaire on teachers' level 
of activities on social networks, frequency of their networks' use, the networks' social 
characteristics, attitudes concerning the contribution of use of social and professional 
networks for teaching-learning.  

Findings show that teachers who used the social networks more were more willing to use 
them as a tool to promote teaching and learning processes and viewed the contribution of the 
social networks as a tool to promote teaching and learning more positively. These teachers 
testified that participating in social networks contributed to their professional development, 
searching for online materials, using them in the classroom, editing them and sharing their 
own materials. Like previous studies, this research reinforces the claim that a strong 
interpersonal relationship formed in professional communities, leads to strong commitment 
between the different participants and greater amenability for mutual assistance. Thus, if the 
teacher forms more social connections on the networks, they are more active in the 
professional community, contribute more and receive a larger contribution to their teaching. 
It is therefore recommended to encourage teachers' use of social networks in institutional 
courses and as part of teachers' training process. 
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