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Abstract

In recent decades, there has been increasing interest in the development of grief
literacy. At the same time, technology-enhanced learning has become increasingly
integrated into higher education, particularly during the COVID-19 period. This study
examined grief-literacy training, in the context of childhood bereavement, delivered
through digital, technology-mediated environments for pre-service teachers. Using a
qualitative approach, the study focused on the role of the digital learning environment
in the learning process. Data were collected through reflections and semi-structured
interviews with 32 pre-service teachers, and were analyzed using inductive thematic
analysis. The analysis identified four dimensions of the digital environment that shape
the learning process: an emotional dimension (digital technologies as enabling self-
regulation when engaging with emotionally charged content), a social dimension (a
blend of collaborative and individual learning), a cognitive dimension (experiential,
active learning), and a behavioral dimension (digital technologies as enhancing
accessibility and availability). The findings are discussed in relation to theories of digital
learning, with an emphasis on inclusive practices. The study offers theoretical insights
and practical recommendations regarding the use of technology-enhanced
environments to develop grief literacy among pre-service teachers, with the aim of
promoting optimal support for bereaved children in educational settings.

Keywords: Grief literacy; Digital learning; Childhood bereavement, Death Education;
Pre-service teachers.

0T IT'WA TRIPN DTRA :0"'Y W'V ATMY NIMIY12LI NIYTN 1pNY TNI DNPVYN 0120 190
NNINaN ND'OIAMIIND N2V ,(D2UY) 2712 "2 PR U R-Nwy ' 1o L1900 'N LM, wnw-pa2IN 'T,INDA 'R



V189 Tyauw 1T, INTI-1Ma AN

1PN

A¥p2 NAYNWN NAWHINA NRKINL|ATA-12.728 NIMIN NIN'DA PI0'VN 123 DNNKD DU
,72N NIIMINY NWIANN NN [N DT[N0 .NANIpN NaIpNA TIN',NNIAAN N23wna1ani32n
LNINY DWINN 172 DY01T DIWRINA D'UXAND NNAVINN D772 |TAIK YW wpna
JINNIWNR NN NWYALLNTAN 770N N0 TN NAYPRINAN 120N THONA TPHRNN Ijpnnn
32) Apnnn 'annwn oy NXNN? D22AM DA TIPM NXIAp Np791 9221 0Iman qio
D'DA'N NYUAIX N2UN NN LADPITIN 'DAN NN NIVXARA INNE WKL (ANIN? DNwann
NID'I NWANNI N'XDATN) 'wAN DA DTN 70N 2V D'Y'AWNN NAYRINAN 2200 7Y
111DAPN LANNL(NATN-NANIYA NTNAY) MI2ANN LA, (N'YA 1YL XWII NTNY NUA 'MXY
(Nmu niwnml NMWaNnd  axLarTn) MRnINNN bamnnl MmN NAPR NTNY)
NIAM 1NN IPNNAN .N730 27U NIR'DPIA 2V wATA N0 NT'N7 NIMINM? 0N I pnnn
22N NII'IR 7W NIN'AN NN20NA DAYRINND D'UNAR] WIN'Y7 DN NIMIYT NIXNDAINITDIINN

J11212'NN NNA0AA 072K D'T2'2 N'1ADIM N2'MNY7 NNK1INYG DWINN 12

NN DINN DRI ,DT2'2 [TAIR ,N700T7 NT'NY ,%A8 NIMIN :NNan NI

DIINN YN

[TAX DY TTIANNY NI 207 7IXD DX IWATR,0N% ANTPY NINIpN NOaN DA 102 ,0210PINA 7-0 'WINKR
TU NN 2112 NIAN NAN?n L MmiIk?n Nivan 12ima 1a 2v ((Breen, 2020; Frei-Landau, 2023, 2024) %anI
(2025 ,mIX? niv1a? TOINN) DN'NNA TAK NINGY ITA'N 0'90I 077 2,05371 ,0mim o717 1,023 N2
Shalev et ) Npaodn Na'MN 022N DI'N O'M'Y? DN ,DNINNANN 2V NIPINY V'awin? 2170 01772 [TAINY X
-DI'N VAN 1IN? X ,0N'TN%NY 219'0 PO0Y7 D'aIxn DI'R 0NN DINK .(al., 2021; Frei-Landau et al., 2024
%V ,0%IN1 .(Demaria et al., 2022) 228NN NIWAIN NIMRNINNTNITIAY N0 1NN 0DNY%12'2 ,0n'v mi
.(Lytje, 2017) 2aKrnI [TAIRN DINNA NIWANYT D'PIPT DN ,0%2RN DNTNAYNA NS 19210 712'N MIXY NN

qQIaN N'Y TTIVY? INPI (Laranjeira et al., 2022) "nin v 1280"N N%210 NATIND NNANNY QYD DNpIN
NIWTINN NX2UN 12 noann )Inn ,NNTL(Koksvik & Richards, 2023) [TaIN2 DNIWpN D'RWIA 20 NP NINAal
"N NIMIR" N2INN V2o ;)37 Jwnnd .0'ANNNY N N2MN NWAN TTIVN [TAIN? NN NMIann
TIX7 ,|TAIN DY D'TTINNNAN DNNRYI XYY 01200 DNTPNN DD NN U1 77N ,(Grief Literacy)
VTN INN7 2K NINT? N212'0 DX 7712 yTn 2070 .(Breen et al., 2022) 2aX-NitMIX NNANE NN DT
NIYIA NITRY 2IRWYT 2PN NI DR 7212 DININEN 21270 .18 DNIYPN D212107 DN NIVTIN I
NN2'an 0w Nan1 NNavN A%'Npa 219'0N ¥ APMK 2712 DIUN 2170 .09ANY NARNIN NITY YNngI
.(Breen et al., 2022) n%'an n7'np?

|ITAINI 72X 22 TWpPNA AT'NY? NI

NTN%0 120N NINIMIENNYWTA NNWAND [NY 11910 ANIINA N1 212717 1290 NIAYRINAD NT'N? NIAA0
NVUN NNY71 [ATIVA 2NN DK 1INWY2 NUYDN DAYRINA 072 N2arnn niwman .(Carrillo & Flores, 2020)
Davidovitch & Yavich, 2017; Eshet-Alkalai & Chajut, 2010; Zadok & Meishar-Tal, ) D"1019 NTNY '21IXY?
NN INTN 0DNPNN NN LNTA-12,0%IN1 .ATNY NXIN NN9WN NAYRINA AR 12 KN 0npnn (2015
NN NIV (Makransky et al., 2019) D"WIIN D'WA9N N1ON K'NY 7NN NIRT IRIIN 7Y nMivan
27'w2 NID7IN NIRXINE ARMP NNIN 7Y [IDNRI XN NN A1 NIZ'URD INYA] NIDN20-X NAWRINN
.(Peachey, 2017; Frei-Landau et al., 2022) Nnia'oprILIN NIN'WN

.(Morse, 2024; Sofka, 2017) aNI [TAIX 'IINNA AIWPNAI NRAI212202 WIN'WA 27T21)210 NIRNNND D1IwAa
q12'N NYNLN,N2 TV ,07IN .(Sofka et al., 2012) 2K NN QW7 TIT NIFMYZ N212' NAI21220W 1W'XN DApIN
.N2IN21 X% — N1IN22'0-X NAWPINNA ARIINA WIN'Y 7N D192 — IXIINY DYWINN NMWINA 728 NIMMING
107N XKW1 NTNAY% NNINNN QTN N2 DNN NHY0AT NTN NA0 WIN'Y DX N2 TV 1N K2 TIn
NTN? N2120 ¥ NTHAN NN [INQ7 INILAI,NT I0IN NN X717 TUII DT IpPNA L TAIN QU DITTINNN |22 D'
D772 |TAIR 7¥ TWPNA 228 NI NTA2 N0 NAYRINN



(xp INN) AxIINY DwANND 21 NYLWT ATARY N2oa Ak naruk ninl U190

22N NIMINY NAYRINNN NWInn NN W 0RIN1N1an

D'21D70 NAPWNLLHYNIA NINIIADY9] N'122N NY20AT NTAIZ N7712 228 NIMINY NAYRINAN NYINN NN
21'D01 IN2IX AWK 1 '0n NpIN 2w 01X 120N 21D |21 D'aIM'Y NINIG ,D"ADPRIDIN D210N ,0NX)
NN NYIZW 002 N2122 NTAYN 2N ."DMN" D'WaNA wIN'y JIN NN NIRAANIVY "Nxvr TN nnnn
D'T'7N7 DY DN DY NIRRT 90 NT77211,1 '0n NjIN 2w NTAUN1 781w QONIY N'anr T N'WK)
1N9'0l DNIT?'2 2N DTR 7Y NN iNw (18 22 2un) D1'VX 0MAIANIE190 N %92 0%aR 077" 0NN, 09AN
190N N 077 NIYAR 72 1Wjna DAIWN D'DANA DDAN NTIPA DR PNNY 1NN AR .0NMNIMIN %Y TAvTa
1271¥ D192 .190 'N22 7281 DAWNY7 'MIND 1210 WY — 2 '0Nn 1pin A"NINA INNIaW 0NN 1721w NIy
WINDND 29D VT A21Y N9 190 M2 NIXVITDNIN DN, 0T DY NN WD) DNAY DX INT'TIIDI0
JINPNNN NNQ0NA 'DIINN VT 31,072 DIR'wAI [TAINA NI'NNIN DY NA712'092 1 'on npin v

DIaN NN NoN'NAN ATN',"[TAIR N/wal axkwa" (1) nirn wi2w aer nTniza ,0an7? ontnina
LINTE.NPIINN VIR qNTENTIN (122 ,]TAIN? NI'YADN NIARNY DI NN nNLRY %K KWI1? Quni TN
= "ITax ni/o'wala orT'wa" (2) ;0TN%0 Jwnnn Nivantm vian?i Dnmiwal NX NoN? 0rTni? uro? niona
,NIMN2NN NIVawnal 01w 0?2 NN DNIYPN DAWIN 0'2'a0 077! 0NAY DR9INI NPOIVR N n!
NTPIMNN NN = "|TaIND 710 wAana AR n/T17'0" (3) ;0172 202 2R YW NITmYni NIMRNINNN NN
JTAIR N D'T2' 127 WaIn DINNA VIXPA WK IN NN "2 NIMIVAYN NIN'Y 0017 0'2172

IPNNN NIRY

?NN1INY DWINN 2172 NTN70 1'70N 2V V19N NN AWHRINA 0107|9181 7A8 NIMIN NTNAYT [9IN NTIRA

AI2ITINN

[Op) DIAaNNYNN 'V 0'0an1 DAY 'a] ,013%0N [I'9R NIWANAN ,NININRD YN IR NPyl 1NNl
NN NYTA NN20N 2V INNN PNNN 'ANNWAI NITOINN NPMRN NTYUHT 2V WWINpNRN .(2010 ,100-0np1
,NAI712'091 J12'N 27wWNN 217002 0272201 0'LITIVD 32 1772 APNNN NMDIZAIN .Y 731 w97 17201 11 DY
laNNYNN 84% .2a8N NIMIN NTAI? NN 12IN2 V'NDNY 1N21Y 'MTPR D1IPA 1I9NNWN DNTIAY NNADN1Y
A'WNYT T2 NNIPN I2RN 190X 0RINAN .(712'N2 NN NITN NPIZN) DAY INWAT D'WI DN pnnn
;(NIP297 32) NTN%2 AWpRINNN 1AIND NYAWN 2V NTMY0 INK? D'ANNYNN 12N NIKpPY97 :Ninhnn
— (Frei-Landau et al., 2022) '2%w-IT |9IN2 ,D'ONNYNANA "WV DY 127V2Y PRIV DAKYL,TIRM NXIAp
ANK7 "72K NIMINY N7009TN NTRIZN NN 172 NTN70 NTHINA 9N nwpaa" :nnima n78w 178w1 n7'NNa
DT [9INA RPUT NT'NAT2 DN'MNA 7Y ntnn 20 1% 190" ,7wnY%) WNIN INDIRY NIZRY 178W) |ON
12'DPITIN 'DAN NN 1UX ,NNTNMA0NA .(Braun & Clarke, 2006) 'vnn NN NN 0NN ("awpimn
.D'"TIIN D'LAN NYAIR N2V NINDNL.ATAYN 0N 00T ANNN THAN DR NRXYAN NINN DK wI9na

72N NI'MIN NT'N%2 N'YDA'TA N2'A0N T'PAN :0'RXNN

.NTN%0 2V V'awin NTRIZN 7w 00070 1AIND DAY DT AR 2V ININT ARIIN? DYINNNY N%2Un NINAn
101 ,'NNAN L,'WA NAYRINNN NT'N%0 N2'A07 NIz u1 0'am nvaar 1%y nimann L7702
170 0'LANN NYUAIR DK D'NATAN 0IN22 0D'DIL'Y DAXIN 0'RAN 0'P19N-NNA .1 0N 'R AXIND,MIANINNI

(0T D1'N NI 22) NAWRINA NTN%1 ARINY DNYINN 1P N0 DITpa



V191 youw TirT,INTI2-Ma an

- Wl "MXY Nioy n'}(y
A

B\t
3 “q“'“' -NoNIYp™ 2y

an n'2A'0py a
b@ "

NN
AN
nonaT

2'0"ALIN 0N
nnann va'an

'Yain vatan

.(Grief Literacy) 728 NN NN 7Y N0 T NAWRINA NTN?1 00712 170w D'DAMN NVAIN. 1N

N'Y2 [IVD XY NTNMY NV MXV NIDT NMYaNN] XL 'waln bann

YA N2'NAN [IVD KWI11 DPOIY DN 2NN NN VIAP7 DN NMYAN NAYPINAN NA1A0NY 131N DIaNNwNn
DMININ DY D'TTINNA DTIVA NNIDA D220 XA 172' DN )21 ,0N'MAd TINY%7 DN NIWaN DA IT N1'a0
.0'aNI]

MEAINY DUA 22 Np0an 'MXY? MNp71,NIRAXY NN DTN DN MXY? 7027 2 1wan [nxoaTn] nt"
,N127 ,71XVU2 MY212' N .2%0 DX 7 NAW DN DNI9'0N NIR DN90N DIT2'N DY DILI0N .N'WAT NaXIN
.(N"71") "2-NN NT2 TN

NAWRINND NIX2 D7D DN2TN 2V TINY? 210 wnn 2 L0t 20 1272 07 nwp! [Tax nniny fnwmna”
,NIIDNN IR AN NPR8] DNAT 2V 12T DI K7 1IN .DILI9 N¥p 12 N1 AT .9 N LY aNpa
.(a7) "on? 1Y [MawpIinnn N2'a0n] NT— 212 DN7Y [TAIRN 2V 1277 'wIp DN W'Y DIWIRY

[707 ININN2 , DNV NWPN DT DAY IWAIN DN N ,NMYY DTN NNIR ARIANAY NIRNNT R 70,078

"naTN-nanivn aTnNY" niann vann

|9IN2 N1D7IN'O NUXIAN ATN7NY 1IN 0N .NNANKAD "Na 112" 2TN%2 Ion'nn 0'annwnnn nna
[T IWAN? 'T21,0'MMyY DY ,NN'1D2A 7'M 02NN 221 TAR? DNIWPN DNRINY 1wN DNELTRC IR QRin
"lamy NI%"-2 winwn 131X 0N DINIK .NANKA NRDI9N NTNY0 NI N NYX D'ANNYNR NMNIEAp N2mNni
DN D7IN ,IMIARNIE IMIAYNA LMW DX PI7N7 DN TR 22 2 2120 12w Mxnp [T nwan (Padlet-1)
NTNY? N1L19 NTNY A A2'wn ,DNNATY? LIXIY 19D ,p90N NIun DNY NIN1 N7 1T AN1I9L79Y 1wnaan

;NN NT'N22 23pNNn NT? NRIT AN K2 Nanivn

NI N2UN NTEL'wA ININN .19 0'MMyn DY NN %80 DNNnIInn DR TINY? naTun M ,nwun?”
D'"P7 IWANRY qNwnNn 0NN [I'T N2NX "IRY M Padlet-1 DNV 2IM27 N712' IRY Mean K7W
.(mox) "nnam



(Xp IMNA) ANIINY DIWINN 2P NYOWT ATARY N2 Ak NIk ninl U192

q97NY %22 ,pINN NTN2 DMWY [Mannn "MW NIYPN 1TV WYNn g 2u 1t pon NNt oy ne
JYIIN WD 2W1 N2 7Y DML NWINN DNZ Nj'aVn DRIIDI0N 7w "nnn'n naaonw Iwn DN [T

NIWAIN NN PI7N7 NNWAN 2 ATNY 21 MYV AT ININN NN TAZK N 'R DARTIA DX M n?nnna”
X ¥ 12T 10 ,011ID70N 17NN 0NN T 'WIIRD VAN NN MwAN Jwnna 2ax .0Nan oy Y
[(7TIR) "DMAT 1707 Padlet-n NX 127 N DALL.ANIDA DRI ANKRIDONTEL VI N [Dpinn]

JYIR YN 1NN DR IK?' QNN (1177 1ITUIRY DY9I'wn NINGNED1IIDI0NY YN D'9SNNYnnn p7n,|2 ON
| |

NMMIN NR'VPR NTNY AVAPD LANN

JINP7971 QI , 0171200 2V NO0IANN — N7'Wa NT'NY NA%'Y NAWHINNN NT'NA7%0 N0 11X D'annwnn
:DNA DXINY DUYIRN DNI90NATINTHIN 110701 17U DININN IR NIR'TN NADK ,7WN7 12

N2 NIN 7Y 210 INWTR KNPY IN NAXA NIOX7 I IARAD RNOP7 1 N7 2T .DINN NIXa 1ino%7 ar
.(NNONK) "NT K YN 1IN NNR.AID NN NN DX IRRTH DMIMKRD DYNNA NIRDAT

AT IN? TIDM DMWANNI D2 11N, NIYY |1Y7 90111 ,219811 NIINNA win'win

21PN DNXP I'N DAILI0N,|ND 22N [?2IM2 LOPL XNP? 212 OTX |2 AT NN .1T2NN2 Y2 nwp 2722 1M
i i i i i
(MIR) "NINNILON N2 IRY MRAIN .U AW [Mpinn] X Y

NN NTN?NY NNWANN NYINd 121,0'NNYAN 7¥ n7'W9 NIAIVN IYAT DRAYRINAN D000, TIVIE NRT
NI'OITIDON NNN NNT NINR'NMY '9] ,N'2'09

NL2IY IRY DT 079NN — 0719 IRY MWD [N ,N2A'Ypn1 NAYWI' NRY ,0'7'21 DNIV'YA 1] 87"
JMpnix] NN 2w NN NN DTI'N? 0212 82 DN NUTE DINE.NZ'WA MIK NRY NT— %2 nTna

.YNLNN N712"2 DN [N TIDMN NI2I2'7 DN N NTN%7 V'O N0 17002 70000 20NN 2101 1 ,NK1

NIMI NIYIA NMYANN] nXYLIA'TH MIANINNAN LA'NN

NNWAaNN 7u1,NAWHRINNN 12201 NTN20 NNIN 7w NIMmI NI NANN' 20 0'annenn Nl 2an ne
TNV DA DNIAINY N2 NNWAaRN,DNMI9TUN? OXNNA,D1Y NINIPRAL DY 0'INT TINY?

DN INWD TNV DA W21 Y2 D NTw NUT? 210 01,002 Ay mn Ting? M1 .nin 2 72 nr
(M) "NIawpInn NI2'a01 DAL NI NN 13212 ,NINIPN TRA ,NYUTE DR, DI
i i

NNYAaNAl D'aNNYNN ¥ DIYIR IR DTN DN W 12V 1V1AND D'ANNYANY NIWNIN 9% 1INK DA
:NAWPINN D220 TN NN NIK DAXY? DINNNY

¥ wuin ,NN1A I8 ,ADHD 7 W' .ANMa NIpY NnY% T ,0pwi v 2 Ao Lptn Tk aont”
.("orr) "opian mun . TING21 N2 'MY%12' N2 72N .TI21N0 MIN K'Y DNNRD D'DITIDON

,(TAI NMRNINNE NI N c01IY 0'0A'NA TR0 '0N7 NU'0 NAWpINNN N2'a00 ,0I2'07
N WNN pPNNA TIV 1PN INTI OT DAY NN .NTAY 12UNnd 021 N1 1271N2 DN 'M2Nn b
AW WIND IWPN TUN NYawn NN DAY (N1 TXI1,NING 12nn NN ML T TN NIXn N nnnn

.78 DKW TN

nT

.NTINT DWINN 1P 077" 0N 22N NIMIR NTNY7 NAWHINA 121201 WIN'YN VAW NN [N DT[N0
IT INIIN ND'Y 0NA DRAIND IR NYATN 1IN NAYRINAD D220 wIn'wn 09100 NIRNNN NN 1'RD 1pNnn



V193 Tyouw 1T, INTa2-1Ma an

YUYW NHNN NMYN DTPR NINY 12217000 NIA'WN .D'9NNWNN N0'ANY ,NTN7%0 1'70N IR N22WI T
McCann,) 71I¥N NV NRWYY 1NN MY 22 DX 1'w2071190 M1 "awn nam' ninas Nt (wan no'oa
D'721 WIN'Y .07 NI%ANY DN ,2AR NIMIR YW RYIIN DR 0TP? T2 279 192" winw in (2017

.TAND NNAYI DN NINYA,N200 NI9IAINA 1091 ,N1MNTE NN XN TWarN DAWRINAI 00T

“aNN NIMIRY AWPINN JI'N

YNNNN YANAN NNYA LK [N2IW 11122'0-KD IRIINN 277N 72 IMNNN2A JYp 0T 1NN Npun wiTnn
.(de la Herran Gascon et al., 2022; Rodriguez Herrero et al., 2022) 712'Nin N21UN2A 728 NIZMMIR V'NDNY
D'TNTNA PNAN 'YX ,D192 .AN1IN7 NIMIZ1I120N DT DMTI DPNA 'NXAN DU TNX 1272 17V DIRXNNN
2122171 DNINY N9'WN AT 27221 ,0PNNRN N1 12V N2TINY NIAWRINNI ARIIN NIAA0 7w NRNN' Nnd
Caspi & Blau, 2011;) n'mitn N*TA 2w NNIMTE DINA27 WAL 1%L 0RIATH NIY21E TRIZN W 2Xp2 nnkNna
NN NTUI D72 (11202 N2NNI NAYRINNN ANINN N0, TIVINRT . (Forkosh-Baruch & Hershkovitz, 2012
,O'MITN NYYN "MNIN,DMAYRINNA DMNI9 ,NMTR'W7IN '8 DNA,NNINK P'RYUN?I DTN N 2'NINY% 07100
D'AYPINN 0'72 .(Irene & Athanasios, 2023) D'TNI'M D'2IX DY D'TAI77 Y10 T2 1AXIVY D731 ,'ain'w NI
.(Blau et al., 2018) nT™M%n MxXIN DIT'R X7, (NMNITN IR D21 ,NAIMNA) DA A0 [1IAN YNRN? DNWANN NN
22N NII'MINY 712'N 7w 010NN 1WpNA NAWHRINAN 121200 7Y NIINNM 2V TAVE'wRn NTpnn

Y'Y QN 2V .NAWRINN 0TN%1 'M1ann bainn 12'N NA0I1 N2'NA WAITA 1ANN NIINNEIPNNA N7UW DA
' ,(Peachey, 2017) |nT 222 NwW27 [N DN'X DNAIN 7Y 1ARA NU'XNAN N1N21'0-8 0T D19Tunn 0vTnin
TTINNNY TN 12NN 17NN WATY .09 98 019 N'YWIR-' NIYPN 1TUN APV W nT NT'NY AI0W INXAY
NI NARLR |I'T NINIAP TN IX D1PA 011N DNIVY 1901 17W5% XN NNK NNYAaK .IT nvian oy
DININ DY NITTIANNA 1TA7 INWY N2 TNI7 QY 110207 U027 1wy IT nL'Y %W yin'R .(Moorhouse, 2020)
TIN"2,wWNN MpPNNAENAYN IXD NAYPRINAN NTN22 'M12NN TAR% NIDNYNIN 12 ,AN11.N'WA1 N1'NAN D'
.NTDINN2

n220n NN'wA AR NI'MINY AWPINN J12'N

LNIINA N7200 NINPY DY TNR NP2 D21V NAYRINAN D200 1 NIN IPNNA N7V [1un NXNN
.(Spratt & Florian, 2015) DN1TAN YININ [9INA D'TAIZ |'2 0Y77207 NON'NAN N KD "N29n nnnTa”
NN'NINY 127 DN 'NANY K72 NN N2'MNANRIY DY D'TAIZ 72 IX? DNUNNYT (11011 NNNID IT W
1191 NMI2N 17201 MIAN PTX INTPR NAYWHINAN ARINN No'w 137 nnima .(Florian & Beaton, 2018)
(1217 712'N MYAarNIl ,DIpNAL [T DIPAY DY) NINIQ K'NY 22 172Wn7 N DR N2A'NIN NNY
NIN2IW 22N NIIMIN 712'N 72w H020TN ARIINN [9IRY AR .(Austin, 2006; Sims et al., 2008) nI'0I%2IX
,7wn%) T2NNY ON212'% ND'WN NRNNN DR 1Y D'ANNYNRNN P70 ,11K .07'120 NRTa NNTHN AT phna
.(0n9 9% D19 DMIY'WA N7 DMMYA NIPRY NYUT NINDN DNN 120NIY INHMT AW NIY1an DY 0'DITIVD
DNY7W "TNIMN IX™7 DIpNR N2 AT QTR0 210 DK 1IN [TAIR DAXVYA IINY ARIIN? DIWINN ,TIVIE DNT
(NN 2IND K122 PID'WA TN2N) TN DIRD IR NAXNDXAN NDPYIN'LI9 NT'NY N11101
,12WN 1A¥N2 02 NIYRIENANTI XN NIING NIAYHINA NIAMA0Y 1210 MY 1pNnn Nia'wn ,012'07
NIWUN 91017 .2aK NIMINT 712'N 7Y KWI2A NITA 1Y DTRY 1YY NN NIWNI 3R NINNK NNWINY]
71T 7w 19101 TWAaNN L1921 0'T21A NI%AR 21 %22 NIk 2V uTna (n%%2n nnannl) 0721 0'aonn
.D"22NN DTN 7Y NINHYWA N2'MN7 NIRLM NP9 DIPIT [21712'NN DINNA N8 D'RWINA [IT? DNINY

niTm

,190N N2 22K 12wN '1A¥N7 MIK?N 172NN DY IN'YA nwuaw DIILPIT-DOIA DP'NAN P?7N2 1WA AT IPNN
NN NIXIN,02'21K 017,072/ 021NN N2



(P INN) AxINY DIWANND 2P NYLWT ATARY N2 ARk NIk ninl U194

nnNipn

Austin, R. (2006). The role of ICT in bridge-building and social inclusion: Theory, policy and practice
issues. European Journal of Teacher Education, 29(2), 145-161.

Blau, I., Grinberg, R., & Shamir-Inbal, T. (2018). Pedagogical perspectives and practices reflected in
metaphors of learning and digital learning of ICT leaders. Computers in the Schools, 35(1),
32-48.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101.

Breen, L. (2020). Grief, loss and the coronavirus pandemic. Australian Journal of General Practice.

Breen, L. J., Kawashima, D., Joy, K., Cadell, S., Roth, D., Chow, A., & Macdonald, M. E. (2022). Grief
literacy: A call to action for compassionate communities. Death studies, 46(2), 425-433.

Carrillo, C., & Flores, M. A. (2020). COVID-19 and teacher education: A literature review of online
teaching and learning practices. European Journal of Teacher Education, 43(4), 466-487.

Caspi, A., & Blau, I. (2011). Collaboration and psychological ownership: how does the tension
between the two influence perceived learning?. Social Psychology of Education, 14(2), 283-298.

de la Herran Gascon, A., Herrero, P. R., & Serrano Manzano, B. F. (2022a). Do parents want death to
be included in their children’s education?. Journal of Family Studies, 28(4), 1320-1337.

de la Herrdn Gascén, A., Herrero, P. R., Gonzélez, J. J. C., & Aboitiz, R. J. (2021). Do adolescents want
death to be included in their education?. Social psychology of education, 24(3), 857-876.

de la Herrdn Gascén, A., Rodriguez Herrero, P., Peralta, |. R., & Rodriguez, J. J. M. (2022b). The
Pedagogy of death and special needs education. A phenomenological study. European Journal
of Special Needs Education, 37(5), 747-760.

Eshet-Alkalai, Y., & Chajut, E. (2010). You can teach old dogs new tricks: The factors that affect
changes over time in digital literacy. Journal of Information Technology Education: Research,
9(1), 173-181.

Florian, L., & Beaton, M. (2018). Inclusive pedagogy in action: getting it right for every child.
International Journal of Inclusive Education, 22(8), 870-884.

Forkosh-Baruch, A., & Hershkovitz, A. (2012). A case study of Israeli higher-education institutes
sharing scholarly information with the community via social networks. The Internet and Higher
Education, 15(1), 58-68.

Frei-Landau, R. (2023). Who should support grieving children in school? Applying Winnicott's
viewpoint to conceptualize the dyadic roles of teachers and school mental-health professionals
in the context of pediatric grief. Frontiers in psychiatry, 14, 1290967.

Frei-Landau, R. (2024). Teachers as caregivers of grieving children in school in the post-COVID-19 era:
using the self-determination theory to conceptualize teachers' needs when supporting grieving
children's mental health. Frontiers in Pediatrics, 12, 1320106.

Frei-Landau, R., Muchnik-Rozanov, Y., & Avidov-Ungar, O. (2022). Using Rogers' diffusion of
innovation theory to conceptualize the mobile-learning adoption process in teacher education
in the COVID-19 era. Education and information technologies, 27(9), 12811-12838.

Frei-Landau, R., Mirsky, C., & Sabar-Ben-Yehoshua, N. (2024). Supporting grieving students amidst
COVID-19: Emotion-and problem-focused coping strategies of teachers who supported grieving
children during the COVID-19 pandemic. Current Psychology, 43(29), 1-14.

Irene, C., & Athanasios, D. (2023). Digital School: Digital Learning Of Children With Disabilities
Educational Needs (EEA) Of A Special Primary School In Greece—Good Practices. Journal of
Positive School Psychology, 136-154.

Koksvik, G. H., & Richards, N. (2023). Death Café, Bauman and striving for human connection in ‘liquid
times’. Mortality, 28(3), 349-366.

Laranjeira, C., Dixe, M. A., Querido, A., & Stritch, J. M. (2022). Death cafés as a strategy to foster
compassionate communities: Contributions for death and grief literacy. Frontiers in Psychology,
13,986031.



V195 THauw 1T, INTa-1ma an

Lytje, M. (2017). Voices that want to be heard: Using bereaved Danish students suggestions to
update school bereavement response plans. Death studies, 42(4), 254-267.

Makransky, G., Terkildsen, T. S., & Mayer, R. E. (2019). Adding immersive virtual reality to a science
lab simulation causes more presence but less learning. Learning and Instruction, 60, 225-236.

Morse, T. (2024). Digital necromancy: Users’ perceptions of digital afterlife and posthumous
communication technologies. Information, Communication & Society, 27(2), 240-256.

Moorhouse, B. L. (2020). Adaptations to a face-to-face initial teacher education course ‘forced’ online
due to the COVID-19 pandemic. Journal of Education for Teaching, 46(4),601-611.

Peachey, (2017). Synchronous online teaching. In M. Carrier, R. M. Damerow, and K. M. Bailey (Eds.),
Digital language learning and teaching, (143—155). New Routledge.

Rodriguez Herrero, P., de la Herran Gascén, A., & de Miguel Yubero, V. (2022). The inclusion of death
in the curriculum of the Spanish Regions. Compare: A Journal of Comparative and International
Education, 52(1), 37-55.

Sims, J., Vidgen, R., & Powell, P. (2008). E-learning and the digital divide: Perpetuating cultural and
socio-economic elitism in higher education. Communications of the Association for Information
Systems, 22(1).

Schonfeld, D. J., Demaria, T., Nasir, A., & Kumar, S. (2024). Supporting the Grieving Child and Family:
Clinical Report. Pediatrics, €2024067212.

Sofka, C. (2017). Role of digital and social media in supporting bereaved students. In J. Brown, & S.
Jimerson (Eds.), Supporting bereaved students at school (pp. 96-111). Oxford University Press.

Zadok, Y., & Meishar-Tal. (2015). Engaging Students in Class through Mobile Technologies —
Implications for the Learning Process and Student Satisfaction. In: Research Highlights in
Technology and Teacher Education, 105.



	פיתוח אוריינות אבל (Grief Literacy) באמצעות טכנולוגיות למידה: בחינת התפקיד של סביבת למידה דיגיטלית בקידום אוריינות אבל  בקרב מתכשרים להוראה (מאמר קצר)
	Fostering Grief Literacy through Educational Technologies: Examining the Role of a Digital Learning Environment  in Promoting Grief Literacy among Pre-Service Teachers (Short Paper)
	Abstract
	תקציר
	רקע תאורטי
	טכנולוגיות למידה בהקשר של אבל ואובדן
	מבנה ותכנים של תוכנית ההכשרה המתוקשבת לאוריינות אבל
	שאלת המחקר

	מתודולוגיה
	ממצאים: תפקיד הסביבה הדיגיטלית בלמידת אוריינות אבל
	ההיבט הרגשי: הדיגיטציה כמאפשרת ויסות עצמי בעת למידת נושא טעון רגשית
	ההיבט החברתי: "למידה משותפת-יחידנית"
	ההיבט הקוגניטיבי: למידה אקטיבית חווייתית
	ההיבט ההתנהגותי: הדיגיטציה כמאפשרת נגישות וזמינות

	דיון
	חינוך מתוקשב לאוריינות האבל
	חינוך מתוקשב לאוריינות אבל בשירות ההכלה

	תודות
	מקורות


