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Abstract

The goal of this research was to understand the predictors of two important
learner-centered outcome measures of success in massive open online courses
(MOOQCs): learner satisfaction and learner intention-fulfillment. In contrast
with previous studies which focused on the fulfillment of the course
developers' intentions and placed retention and completion rates as the ultimate
outcome measures, these two outcomes are more appropriate for measuring
success in the non-formal life-long learning context. Combining data from self-
report surveys and actual behaviour, a total number of 125 MOOC participants
answered a pre- and a post-questionnaire and their behavioral measurements
were harvested from the log-files of the course. Using structural equation
modeling enables to see the effect of the independent variables included in the
study - demographic and educational background, outcome beliefs, online self-
regulation learning, learners behaviour and perceived course usability. The
results suggest that participant gender, his/her number of weekly quizzes taken
and the length of participation in the course affect the perception of individual
intention-fulfilment, while the number of lectures that the participants took
affect the level of course satisfaction. Positive outcome beliefs, the ability to
regulate the learning by setting goals and the perceived usability of the course
affected the level of intention-fulfilment and course satisfaction.

Keywords: MOOC, Perceived Learning Outcomes, Structural Equation
Modeling, Student Satisfaction, Intention-fulfilment, Educational data mining.
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YT DY DT DNNTIND DY DXANNWNN MMANND NYIYN NN PNAY IWIN
199 99 N8 (SEM) 1120 MINNIWH DTINT WINMW MYNNINI .DNDYW NNONNIN
,DNP2 MANNVYNN MNINY ONMN RINY MDYNN NN ,gNnunn DY
GNNYNN DN DMNIAN 90N ,DXTY> NIASN NDN NTNIOD NNIYN MMDINN
GNNYNN DY NPDHXN-NDIND DTN NN IND DNIP2 MONNYNIN 2T TUN) JNI)
MONNYNN MNIND DNMN GNNYNNIY MDYNN DTN LJD IND .0ONPIN
NSIN MYV NN IND OXTY NIANN NON NTHIDD NSV NNNINM ONPA
DYVNNON DIA0N .GNNWNN NOY DN INTND YNV 190N D) ,0NPNN

.DNNIN IPNNN INNNDNI WIDIWY MYS

SN NINT MY S TND YTPINND DNDSN YTTN ,PIN dONP NN MM
TR0 NI NP

NXIan

NN NYINYN (PN OONP) DXVNNWYN 121719 DINPN ,DXNIND DXONP MYSNNI NINPN NPNY
NMP2M NNN OIRNN) PN *oNP .(Kalz, 2015) (Lifelong learning) ©»Nn TIND TIN55 NXI1N
Chuang & Ho, 2016;) ©XINN 93 Yy ¥XINNA DXTYN ,0N2 OIDITIN NPWIN MNPV APy NN
NTIVNY DOXNIIN PN 2aNNWN MW D) .(Jordan, 2014; Margaryan, Bianco, & Littlejohn, 2015
Christensen et al., 2013;) "TPN YPI O'Y¥2 DOVN DTN DN DNPA MONNYNN NIY DPD
NWVIN MNYY ORN NORWN NORY) .(Daily, 2014; Guo & Reinecke, 2014; Hansen & Reich, 2015
LDMNN TIRD NN NN DY DI DY INNINM IMION NIIWND NN TTHN 1PN ONPIN
DNPY DNV DOVITIVDN I ,NPVNPNAN NIIWNN DIWN IRV TTD 1PN ONPN NPWIN NYY
YT DY YITINY 295 DNPN INN DIXNNNN DIXIND MYVNN NIHWN YT DY IMNX DD NIVNI
MY MDD PHNNND GIVIND DN DANNYNN PIND PONPY [ NNT NNWYY .ONPN PONN
mmvy Ny oy (Littlejohn, Hood, Milligan, & Mustain, 2016; Onah, Sinclair, & Boyatt, 2014)
DMDN 22592 NN T DY DNOYW NTNIDN YTY NN PYND DI DANNYNI ,MINTY O TY 22D
Ho et al., 2015; Liyanagunawardena, Parslow, &) 1212 ©7pN Nndwinm XpnT INDY ONPN INN
ND OPNN TNINRD DTNYY TYNY DNPA MONNWNA NNINNN NN D,y NN (Williams, 2013
IOV NTPND VINN NTIPY NN ROX ,TPNNONN NTNRON DY DNPIVIIPN 29 DY PN
MY Y NN DN PINN PONPY NNIXN YTTNI WIINY MDA DX TPINND DY TTHN NIV 1PNV
Henderikx, Kreijns, & Kalz, 2017;) 1m91 Y@ NYO8N-1120 NN ONPA MONNYNNN NIIN
DNMX DXNIINN DMIINN DN NN NN NON NNISNN YT MW TP MY 3pNn (Reich, 2014

122NN NIVIN DY PNVDINA POIWN P ©NP DY Iwpna

WYY DTNRON TN 299 TMIDN DY NPDLPIDN NOANN NN NIPYN TMDN DY NNIN MYV
TONN DX TMON DY NOODN NIIWND MM XM (Kuo, Walker, Schroder, & Belland, 2014)
D>T1°92 NNYNN DY 22PN DRNNA IR TMON S¥ N¥IN My .(Keller, 1983) ov nTmndN
Liaw & Huang, 2011;) nmpn nnva wanwnd nmon oy (Chang & Smith, 2008) 0»non by
Y NPYOIRND PMIVNI 192 NITHN DNPIN NPNN-N"20 NI (Roca, Chiu, & Martinez, 2006
Henderikx) 1951 190107 DR DXWIND MIYONN NN TY PMIYIND DNPA MONNWNN NY 10N

.(etal., 2017

NN XD D PMYINNDY GRNYNN )X MY1IYD DNDNNN OXDINN DX MNTD NN IPNNN NIVN
DOMAND) TODN DY PINANND T DY DININND NOX DNNYN MY T¥D N IPNNA . PNPON
DMININM NTN02 NRYY NINDN) TMON NN L(NMPNR NTNROI OTIP DN DM MNT
DN MIRNIND 90N ,INTI) ONPN TOoNN TN NNMND L(ONPA MONNYNNND DINNNN
VN MOP ,NNPNTY) ONPN DY NOAMN NPV N ,(DDYN DMNX DNNIAN 190N ,NIN

(OMPN DY NPVIDVN DTN, DNP NMIRYNDNNM

7NN NITYRYI YN

1972107 YN

90N ,OWUN D) NYMON MINIVN NP DN DY XANIA PN OONPL DINNYNN
T DNP2 ONNOKN DY DI1DIDN P2 NNV NYIVN )N N0 PTIND YPI dDya ,DINDMN
SV DPON ODNN NN PV NN NI TNIDN ITHIN 2D INNND KD ONITIP OIPNN .OMTIP DIPNN2
Breslow, Pritchard, & DeBoer, 2013; Cisel, 2014; Kizilcec, Piech, & Schneider, 2013;) ©1pn
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2% NYAVN P10 DIMD DIXNNNDN NI ,NNXY 0y .(Morris, Hotchkiss, & Swinnerton, 2015
NN IOYN YN DXINNYN D INNN L(2015) Morris et al. ,nmTo .O»NTPRD PIVN DY GNNUNn
NPYNRIN VIV VIV DANNYNRY TIva ,INY DININ YNNI PO P ONPA MPVHNN Do
PIVND GNNYNN D) PA2PN OXRNN INYA (2014) Guo and Reinecke .0 YN yNINNA PN ONPIN

YOV VP INND ND (2013) Breslow et al. ANt 0o . npn o2

7In 1017 NIY¥NXA AT'N72 [1I'on

NN DMV OMPNN (Santos, Costa, & Aparicio, 2014) P YONPA NNOXND Y»DN OTIP PO
YO¥2 DNNPN OXTMD DN PN YONPL MANNVYNN DY DPD NTIVN DMAPNN DXANNYNN 217 2D
.(Christensen et al., 2013; Guo & Reinecke, 2014; Hansen & Reich, 2015) »»T1pN ypH

Oy NISNNYNl NINI7aN NIXXYINA NINXD

IMYYMN MOWIND Y20 GNNYNN DY NM9ONN NN DNP MONNWNIN NIMHN NINNINI MININD
TPNN DNPA MOANNYNN 2D MAXY DD DXANNWNT .DNPI MANNYNNND NINNIND 1D NN
OO0V DPON NOYA IN ,NTIAYN DDA DTHYN NDY ST HY NHNTY 0AY 22PN VPN NYYA
11212 NP2 MANNYNNN NMANT NPMIDYY MNINA MIVINRD N PIT JTIND INNIND NINTY

.(Henderikx, Kreijns, & Kalz, 2017) ©MpPN NN INIIYN DY 1IN NNMNN DY Wawn

NTM2 Ny minin

NYNY 2NN TMDN .0NA NTNION DIDDN NN DIMON NYWIN NN DXNIND DI P YONP
TERNY NINDINY ININ .WHNYND DD DXIANWN WINI IMIAN NTMNION TONNI DOV 1910
NN TPNRXYN NN NN PTHI (2000) Zimerman .NMPNR NN NIWN NPN NN
THIDN 12 IDIND DX POND PNAD MIVANNDY MDIYIM NMIWITN ,MIAYNNN DY THPHRSY MMDIND
NN MM, NTNRON AN VI ,DYTY 1ISYY 23891 DY TIID IO TN .DOWIRD PTY NN PVN
Jarveld, Malmberg, & Koivuniemi, 2016;) »7¥> X ©XOND 1IN DY IMYIDY DOYNNINM 3D
Reimann, Markauskaite, & Bannert, 2014; Tabuenca, Kalz, Drachsler, & Specht, 2015;
MYV 2D NTN52 TNIY NN P 2PN DXRNMD NN ,DMPNN 1901 .(Zimmerman, 1990

.(Artino, 2007; Puzziferro, 2008) D1 DYONPA MANNVYNIN )I¥IN

NT'MY NIANINN

9521 DINN DY IX 727,028 DNV TR 1271 ,ONN TINDD D13 DXTMON MMNI NTNID M22AD2
MIXNIN INMIND MAXD NN ONPN IR DINNND 21D TMIDN - MINTD INDY NTINID 70N
IUN DI " NN (2014) Guo & Reinecke ,1)To .NINMDHN MINNIN DY IDTD IN DY 1901
SY NPNITN WIAINY DNPA DNINNN 78%-1 P IO P DNP DINI MINNYN NTIVN WP
P ONPAIINNY OXTMY 0 WNIN (2016) Davis et al,. DN MINNIN PO DDNON DNON
YPHRNN NXOY DXVITIVD IWNND MNTPNNN YD) ONNIAT DI NMNMIYNN INY INID

Rvalphl

o1z 7¥ NoOSNIn NI'YIN'YN

DYNMYNRYN D370 DN NI TN NN DNONND PNINY DNPN INN DY NPVINOIWN NN
YT DY NYTIN INRD NYWIY (Eom, Wen, & Ashill, 2006) ©Mpn 91NN X wHRnwnn NOXana
ISO 9241-11,) © TN DXV »PYND 1IN DY MY MIDPYA NOIWNL WHNYND 1N NaY 1NN
NTNIN NN O NTION DY MDD NT DY NYAVN DNPN INN DY NPVIDIYN DTN (1998
Eom et) PN n N5 075N I8N DY) TMIDN DY NN MY NTN DY RN DN 550N

.(al., 2006

ONPN DIV OPMTHYY P PONP ANNYN DY DPIMANND T MND 1PN IPNHNN NIVN
NDAMN NPVINIYN NN DINN NON DYTTN T DNPA ONOY NTMION MNMNND DY MYavn
N8N MY — ANOSNN YTTN NN DX IDON ONNWNHN DD T8 N2 ,9IDAY .0NPN YV

SPNNN DTN DR PN 1IAPX .ONPNN NPOXN-NDM) DT MINNYNINN
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Pre-questionnaire Behavioural data Post- questionnaire

i

0D ~aranhics ol a nTention
Uemograpnics Behaviour Parceived course n=ntion

S course

usability Fulfilment

Course outcomes
beliefs

Online Course
self-regulation satisfaction

)

71NA 0N NISNNYAN NI'DXA-1'7MI [IXID NYAY 1217 Aznna 7Tin .1 R

no'vy

n'snNnun

NVDNN NYNA NIOXIYVN ININSN NOVIDIDNINT MNAY NYYN 12 P ONP DANNYN
XY NN PN ONPN .IPNNA GNNYND 1NN 2015 NIV NNV )NDXNN NIVIN DY NAITINND
DTN YO MYT HO0 XY DN

2Y NMIYY NHIN ON ONPN PNO) IXP MPN NIRY DY NNIYD DANNVNN NIHN DNPN NDNNI
IINNYN DXWIN 2,007 .ND1N P¥NPA NINYI DNPA DANNYNN DY MDY ,qONA .0PD INY
190-1 ©NPN NDONN NONY NN INDD DXINNWNA (18.7%) 377 .0NPN ToNNI MNY NN MY
NN MNONRY DY 1Y DANNYN (6.2%) 125,957 TOA .0ONPN DPD NORY DY NY DXINNVNA (9.5%)
NXAPN IDAPNNY DIRNNT DY NMNTH DT IPNN .DNPA DNX MWW NINDY WYX DNPN DYDY

N

56% .(M = 61, SD = 14.01) 85 7y 18 Y31 ¥3 DXANNWNN %) .1 YPIN PN NP DONNWHN
.DOW) 449%-) DY12) DY DXDYNNN

aznnn "'

NN ONPA MONNYN NIMDIN NMINIIND INNN PIINNIT — DXPON MWW HDD DTPN NORY
N9 NIMPN NINNY

DOMPN DONPA DIPON (Age) O ,(Gender) DN DY DANNYNN IINYI I99MI9NTH PIINYA
.(Previous experience with MOOCs)

Y2)0 DNNNN MTIN DXDYNN IRV DNPI MANNHYNNN NIMIVIN NMINSINI NHNNA PNV
:NTY .(Importance of MOOCSs' benefits) ©MpPa MONNYNNN DND MNINN MIWNN MAIYN
YIY NOYA NYRPODA ,DO0I9 WY NNNY) 'NTIAYN PIVIA YTHYN NN 19WN NP MONNVNTY
Importance of) ©1P2 MANNYNNN NINANN 172225775200 DNNNNI (.92 TANIP DY RN ,MNI
, D09 NYONN) HOY NN AT NN DSNIN ONPR MONNWNTY : INNTY .(MOOCS' costs
Henderikx et-1 YNo0N 9pNNY DRMN POXRYN (.74 TINTIP DY NAON ,MNT YAy nHya nONPoa

.(2017) al.,

DXTY SN DN MTIN DDYUNN DNRYI AT DMPN N8y NN PONVA
IWNN) HOY NN NNV IINR DXTY NNV MNP DIXTY 8N NN’ - NTY .(Goal-setting)
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N0 NN NNAND ONID MTIN .(.87 TaNIP DY NON ,MNI yav nHya NONPOA 00079
, DY NYINN) TINDD DN 12 NN DIPN DRSNS - TY L(Environmental setting) nnbn
OLSQ NOoNWN YNONN APNNY MIRMN MONRYN (.85 TaNTIP YW NION ,NMINI yavy Ndya NONPOA

.(Barnard, Lan, To, Paton, & Lai, 2009)

INTIND OV 90N (1) : AN DD OYTTIN .ONPN DY NDN INIPN INNIN BYMININAN 071190
.(The number of video lectures participants accessed during the course) 9nnwNN NAY ONA
D)D) ONY OYNON 29T 9991 (3) .(Number of quizzes) ANNWNN Y2 DMN ONNAN 190N (2)
NP2 55N Mannwnn Y (4) (Number of forums participants accessed) qnnwnn
GNNWNN YN ONIX OHDIN NMDYIN 1901 (5) .(The duration of time taking the MOOC)

.(Number of activities)

DNPNN NI MYV ,0NPN INX DY NDIMN NPYIDOWYN — DOPON DYDY Y5 9Nan ONY
DNPA NPPXN-NDN NI

nYYIYWN NN DX NN (Perceived course usability) 990 99X YW NOaNN MOIWVINIVYN
YY) 'ONPN INNXI MDY YN TN YTV IN T (Kalz et al., 2015) oNpn Sv nosmn
(.84 TP YWY RAON ,MNT YAV NHYI NORPDI ,0O0719 WY

0D TY - NIV YA DY TN V9 MYNNNI NTT0) (Satisfaction) ©MPNN PYIN MYaY NN
1TNANNYN I PIND DNPN NN YaY NN

GNNWNN DY NPNN IR NN TY MNA (Intention-fulfillment) ©9pN1 59587~ NN
YT DY DY NPYOINRD DTNON MIVN DN O ITY L(Henderikx et al., 2017) opin
(.89 TANIP YW RAYN ,MNT YAV NI NYNPDA 00079 YAIN) /PN ONPA MONNYNIN

NIXRXIN

NI MPAY ,N2I0NN NMINID IV 29D APNNN MDNYND P DNIRNND DX IP8N 1 1YV
(r=.78, p <.001) NM2) ORNND MY 1PN NPNN-ND) NI ONPNIN

nrox-1'mi X7 nyav — anxan TN Y |'1'7 APNNN NYnN | J1I01'S 'NXNn .1 a7

NnIoN-T oNIEAN [IXI NIYIY D'INYN
ONP 1P 1M
15 22* 97
-15 A1 RRPYA]
.07 01 MNPN NTNYA OTIP PON
.26%* 29%* PN ONP NININ MDYN
.04 .05 P11 ONP NMNIDN MIWVN
21* 21* 12°200 1M)IAN — NSY MNIDIN
.33%** 31%* DTV NANN — TPNSY MNDIN
29MHININN OI11M
.30%** A3FF* GNNYNN NOY DN INTNN PNV 1901
37F** 37F** N2 GRNWNN DN DMNIAN 190N
24FF* 16* GNNWYNN ©II) ONY DINON 29T 190N
24* 19* VNP2 MONNVNN T TYN
36%** 34x** GNNYNN YN OMN OHHIN NIV 1901
NP M3 TN
37F** A4Fxx* NOANN NPVIIYN NN

*p<.05, **p<.01, ***p<.001
S TP YD - PN TN OTP YD ;722 NTTP NIAPN /L D TP A =3I : TWi7
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YNDAN DNNWNN DY NOMWNN NYIVNN NX PNIAD 1IN DY ¥ (SEM) nman mxnvn H1n
DONYNN .NPDIN-NDM0 DTN DNPNN NIIN NIV NN — DMONN DINWNN DY DN
AN NN MIRNYNN NN NINN .1 1YV INNY DMIRNNN DY DO HTIND NIV
NI YAVN NN DTN DY NHRNNN 20 .0XPNI OPN DTN DNXIND DN DI .2 9PN
MYNN MYANN DTN MNNIN .(Chi?ss)= 40.29, p=.18, CFI= .97, TLI= .94, NFI= .88, RAMSEA= .03)

APTN P92 17201 NXPY NIMIYN
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Goal setting

NIOXA-17MI [IXN NIYIAY 1217 D7D DRAMMIA NN AN NINAN NIRIYN NN .2 WX
DTNIRD .p<.05 NINAIN NNNA D'{7NAIM D'AXINA D'AMIA 7D .7In0 01 NISNNYan
0'27INN D' T{ZND D'AXIn

T

— PINPDNPA MY MTPINK NNYSN YTTN NWY DIRND X MMY NI PNOINN IPNHN NIVH
DNPN ONNN HY NPDNN NN YTPRNNY , DT DIPNNY TINIA .NPY-1D1) ¥ MY
DYINNN NNYTOW XTI DXTPNNN NN ,0NPY NNYSN Y TR DNPN NNYWM NTHNNN NN

PIHODNP MYNHN DN TIND NPNRY HY I9NPN-NIN WPNI NNOSN N TNHY

.DNPN DY NON INDIPN IXPI DNNNIND DY YT 1N OTP NIRY INDMI PN DNPA DINNWN
N0 M (Educational data mining) »31°N Y71 175 DY MPNIVI VIO NUY) 1% IPNNI
DIV OPMTHY , DTN DY DMIINNTN DIMINND TR AN W»D IWN (Learning analytics)
MNY NN DMNN ONPN DY NOONIN NPYINOWN NI ,0NPN TONNA Y9I DNNMND ,ONPN
DY2XN) W IDYN IPNNT INRSNDN , O TTHN MY P 112 DNNND R QN DY 1I10NNY NDNONN Y TT0

A39NY 19201 2 91N DNNIN NN 2PN MY DNNIN

NI MDYN - TDN OPANN ST HY YAPN) PY 19INT NN DNPNN NIN MY NN
2901 HONNMNND TTHN P Y 0¥ NANN NDN NPNRYY RSYN NNDIMM PN 0NP
MOPY MYOWN SNV INSNI |19 12 .DNPN IYW NDHNIN NPWIDIWN DTN 1D INTIN MINSIN
UNR,GNNWNRN THY IMNY PN P0NP 19002 NNN ,NYRIN DTN )N MY 1R NI
DNPN HY NDIMIN NPYINWN NN DY $OWN 1IN TWNI Y8 NINY DNININ 1900 HY Wawn

JOXIY INTNN NINYIN 90N HY PAPA WY DANNWNN 93 NN WD 11N
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AP TION AN YT DY 2PN PY 19N NI ,0NPA MONNYNN NPINNI-1D0 NN
DYTTIN YT DY .OXTY NIANN NON NTNYY TNNYN MMM PN NP MNIM MWD
NN T DY 19 ONPA MONNYNN AT TYN) GRNYNN Y¥IY DNININ 190N : DONNIINNN
MDYNM DANNYNN YTHY DMNY PIN Y0P 1901 ,10 1N .0NPN DY NDIMN NPWINIWUN
YN YN DINIAN 90N TIT NPDOXN-1D0 NN DY PPY 19N WAYN PIND ONP MNIMD

.DNPN DY NDAMN NPVINOUN N DY WAV 1IN IWR ,GNNUNN

T2 .ONPA NNOSNN TN DY OMINNTN DNIMINNDT NYIUN DY YN N DIINY 1INSNDN
Breslow) 1705 X D12 T/NINNY INMVI NN RN GNNYNN PN 2D INYD KD OINTIP DIPNNY
N9 DY INT DOV NIV WP R8N MIPNNY »MIN (et al., 2013; Cisel, 2014; Morris et al., 2015
Morris et al. Y& DMPRINND OIIYT NXNND ,ANNYNIN DD YINI .02 TYNND TN NMI) NPON
IPNN .ONPA MANNYNA TNHNND NON XIN T ,IMAN INY GNNVNNY 933 D INNNHY (2015)
TOON MNTPNN DX GPYNRN TTH IXRTI INYY INPA NN XD TI,INN IND GNNVNNY DI M

.DNPA NNDXNN MTTN NN RN XYM XD GNNYNN D7), NINY OY .0NP2

ND PN ONPY NTIVN NINRD YN RYNDND — ONMIVNHYNI R2IND R¥N) PIND ONP MNIN MDYN
TIY DONIIN,DMNN TNNRD DXTMD 7D NN .ONPI MONNYN DTN LYNY IDTPN VITIP P2IVN
NN 0) .DOMI) DNONN STTH INPYN YINRND DY M) DTN I WPY ,0NPI MONnNYN1
8NY TMDN DY INDID ANDNNN TN NN NI OXTY NANN NON DTN NNV NN
DMNPN INNN D NN .DPNN TNNRD NTTNOD NININ TMIDN DY 1IN NS NN ,NTNROD DI 1Y
TNO0 DY DXND DXTNIVY WHDN DNPA MANNYNN MNIN NX MND DXTMDY WHD>

DTNNIND NTNY TTH QR DY WAV KD NON DYTTN D, MNXID PIYN

NOSNN THN TAR DI DY DPNNMINNN OXTTHN DY NNWN 2207 1PN GO0 NAVNN TNYN TN
NN T NI DT T .0NPNN NN MYIY DX N TMDN GNNYN DN INTDNDINYY 19010
=MD NN DY IWAYN ONPN TV TMDN GNNYN DN 0MNIAN 190N ,NNT NNV DDONI
TP NY1ON MDOPR MDY ;1M .ONDVPR DXTTNI NOX OXTTN PTIND I NN

LONPNN NN IR NN TY PNAD NY»ON TIN NIRNINDI DNPA IV IR MMD

DY ONP .ANDSNN YT NIWO PIN NAND RSN DNPN DY NDIMN NPYIOYN NN 0D
.(Eom et al., 2006) ©MPNN DXAXIN ONNIA YN TMDN MNTPNN NX 2OYN NN NPYIDY
NN DTIP PINY 9D TUN,TNIDN GNNYN DN DMNAN 190 1N NPWIIWN NTNY TN NNDD

NDSNN YTTHN N20ID XMIVPIVYN T10

PORY DY MIYD 1IN TWNX DONNVN DY NXIAP NNA WINOWN 1PN N IPNNIA NPV NN
DOVNPNYNN DIIPNNY NPIMNN NPN T DDA .DANNVNN DY IXMN DXTH KDY INIAM OTPN
MMANNID N IPNNA DIXANNVNN MIMANA P2 INNYN NNYYI DINMN NINDIA INNY MPTININYA

LDY9MINTN DIMIANRNA IV PNT XN, 0NPA DXINNYNIN DD

MDYNN NN NTIDY DYTY DNND GNNWNT NDIDY DY MDWNN NN DIDNTN IINSNDND ,010°0H
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